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Features of AUN-QA Model for Higher Education QA
@ Programme Level

YV V.V V V

Principle-based QA model
Design based on Outcome-based Education framework

PDCA approach to quality
Designed for continuous improvement to good/best practice

—ocus on Stakeholders’ needs

Anuwong, K. 2020



Principle-based QA mode

2 Rates of quality improvement with principles-based
versus rules-based approaches
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Outcome Based Education Framework
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The OBE Framework
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> Focus on competences/learning outcomes

>  Backward curriculum design

> Constructive alignment

> Create learning opportunities

Heliani (2018)



Focus on competences/learning outcomes

Competence and Learning Outcome Attitude
Performance Competence Skills
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© Education Quality International . ’
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Backward curriculum design
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Vertical Alignment of Learning Outcomes
and Stakeholders’ Needs
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Constructive alignment

lntended What should
: students khowor
lean“ng be ableto doasa
outcomes resuftofthe

course?

Teaching
and learning
activities

What activities are How can students
appropriate for demonstrate thatthey
studentsin orderto have acquiredthe
developthe desired desired levels of

competencies? competencies?




PDCA Plan Do Check Act

Quality

improvement

Your Logo
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Qutcome Based Education : OBE

Stakeholders: Teacher, Instructor, Alumni, Employer, Target Group

ACTION

PLO & Program Structure

ENVIRONMENT : PESTE

Academic Staff Teaching & Learning

Student Assessment Approach

Facilities &
Infrastructure

Stakeholders: HE Act. 2019, TQF, Competitors, AACSB, Life Long learning for MBA. WEF
PDCA Cycle
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Constructive Alignment




Achievement of Program Outcomes

C1

Stakeholders’ H‘ C1
Needs I
Graduate JJ
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Learning HCl
Outcomes

|
C2
Curriculum
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Rat
ing

Description

Absolutely Inadequate

The QA practice to fulfil the criterion is not
implemented. There are no plans, documents,
evidences or results available. Immediate
Improvement must be made.
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Inadequate and Improvement is Necessary
The QA practice to fulfil the criterion is still at its
planning stage or is inadequate where
improvement is necessary. There is little
document or evidence available. Performance
of the QA practice shows little or poor results.
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Inadequate but Minor Improvement Will Make It
Adequate

The QA practice to fulfil the criterion is defined
and implemented but minor improvement is
needed to fully meet them. Documents are
available but no clear evidence to support that
they have been fully used. Performance of the
QA practice shows inconsistent or some results.

Adequate as Expected

The QA practice to fulfil the criterion is adequate
and evidences support that it has been fully
Implemented. Performance of the QA practice
shows consistent results as expected.
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V3.0 V4.0

1.0 Expected Learning Outcomes 1.0 Expected Learning Outcomes

2.0 Programme Specification

2.0 Programme Structure and Content

3.0 Programme Structure and Content

4.0 Teaching and Learning Approach 3.0 Teaching and Learning Approach
5.0 Student Assessment 4.0 Student Assessment
6.0 Academic Staff Quality 50 Academic Staff

7.0 Support Staff Quality

8.0 Student Quality and Support 60 StUdent SUpport Serwces

9.0 Facilities and Infrastructure 70 Facilities and Infrastructure

10.0 Quality Enhancement Integrated into the other criteria

11.0 Output 8.0 Output and Outcomes
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AUN-QA model Canvas Version 4.0
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AUN-QA model Canvas Version 4.0
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AUN-QA Criteria

2.1 AUN-QA Criterion 1 — Expected Learning Outcomes

Requirements

1.1. The programme to show that the expected learning outcomes are
appropriately formulated in accordance with an established learning
taxonomy, are aligned to the vision and mission of the university, and are
known to all stakeholders.

1.2. The programme to show that the expected learning outcomes for all courses
are appropriately formulated and are aligned to the expected learning
outcomes of the programme.

1.3. The programme to show that the expected learning outcomes consist of both
generic outcomes (related to written and oral communication, problem-
solving, information technology, teambuilding skills, etc) and subject specific
outcomes (related to knowledge and skills of the study discipline).

1.4. The programme to show that the requirements of the stakeholders, especially
the external stakeholders, are gathered, and that these are reflected in the
expected learning outcomes.

1.5. The programme to show that the expected learning outcomes are achieved
by the students by the time they graduate.

Explanation !
cation (OBE) can be described as a way in which a curriculum

is defined, organised, and directed based on all the things that leamers would leam
and demonstrate successfully when they complete a study programme. The focus of
OBE is on the results of leaming, where the knowledge, skills, and attitudes that
leamers are expected to master, are clearly identified and expressed as expected
leaming outcomes.

Diagnostic Questions

- What is the purpose of the study programme?

- What are the expected leaming outcomes?

- How are the expected leaming outcomes formulated?

- Do the expected leaming outcomes reflect the vision and mission of the
university, the faculty, and the department?

- Does the labour market set specific requirements for the graduates to meet?

- Towhat extent is the content of the programme tuned to the needs of the labour
market?

Sources of Evidence

- Programme and course specifications

- Course brochure, prospectus, bulletin

- Skills matrix

- Stakeholder input

- University and faculty websites

- Curriculum review minutes and documents
- Accreditation and benchmarking reports.



Rating Scale

Rating | Description

1

Absolutely Inadequate
The QA practice to fulfil the criterion is not implemented. There are no plans,
documents, evidences or results available. Immediate improvement must be made.

Inadequate and Improvement is Necessary

The QA practice to fulfil the criterion is still at its planning stage or is inadequate where
improvement is necessary. There is little document or evidence available. Performance
of the QA practice shows little or poor results.

Inadequate but Minor Improvement Will Make It Adequate

The QA practice to fulfil the criterion is defined and implemented but minor improvement
is needed to fully meet them. Documents are available but no clear evidence to support
that they have been fully used. Performance of the QA practice shows inconsistent or
some results.

Adequate as Expected

The QA practice to fulfil the criterion is adequate and evidences support that it has
been fully implemented. Performance of the QA practice shows consistent results as
expected.



Rating Scale

Rating

Description

5

Better Than Adequate

The QA practice to fulfil the criterion is better than adequate. Evidences
support that it has been efficiently implemented. Performance of the QA
practice shows good results and positive improvement trend.

Example of Best Practices

The QA practice to fulfil the criterion is considered to be example of best practices in the
field. Evidences support that it has been effectively implemented. Performance of QA
practice shows very good results and positive improvement trend.

Excellent (Example of World-class or Leading Practices)

The QA practice to fulfil the criterion is considered to be excellent or example of world-
class practices in the field. Evidences support that it has been innovatively implemented.
Performance of the QA practice shows excellent results and outstanding
improvement trends.




Criterion 1 - Expected Learning Outcomes

Requirements

1. The programme to show that the expected learning outcomes2 are appropriately

formulated in accordance with an established learning taxonomy, are aligned to
the vision and mission of the university, and are known to all stakeholders.

2. The programme to show that the expected learning outcomes for all courses are
appropriately formulated and are aligned to the expected learning outcomes of
the programme.

3. The programme to show that the _expected learning outcomes? consist of both
generic outcomes (related to written and oral communication, problem-solving,
information technology, teambuilding skills, etc.) and subject specific outcomes
(related to knowledge and skills of the study discipline).

4. The programme to show that the requirements of the stakeholders, especially the
external stakeholders, are gathered, and that these are reflected in the expected
learning outcomes.

5. The programme to show that the expected learning outcomes are achieved by the
students by the time they graduateb,




*Formulation of the “expected learning outcomes” shall consider the national,

regional and global points of reference of a postgraduate programme. As such,
elements related to original research, novelty, emerging theories and practice in

solving real-world problems, etc., in the graduate profile should be assessed and
benchmarked.

"The phrase “achieved by the students by the time they graduate” may include
student's contribution after graduation in applying their doctorate-level and other
employability skills, that may be triangulated with the referred qualification
descriptors and/or the requirements of stakeholders for the degree.




Criterion 1-E

1.1. The program

xpected Learning Outcomes

me to show that the expected learning

outcomes are appropriately formulated In accordance
with an established |learning taxonomy, are alignhed

to the vision ano

mission of the university, and are

known to all sta

keholders.



douus:nauvay Learning Outcomes

N18I78U Learning Outcomes [Ug19:10u Learning Outcomes Tus=auln Orannnsiiou Us=naulusoe 4 dou Ao
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Learning Theory and action verb
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Action verb 1
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A29E action verb 1 10UAd2ENINILIAUIAA:VUVDY Bloom's Taxonomy dulUin1siSousidu 3 domains A Cognitive, Psychomotor
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U
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Cognitive




Bloom's Taxonomy of Learning Domains

Cognitive Domain

| Evaluating

| Understanding

Remembering

Action Verbs: Chooze,
Defime, Find, How, Label, List,
Match, Hame, Omit, Recall,
Relate, Select, Show, Spell,
Tell, When, Where, Why

Action Verbs:  Classify,
Compare, Contrast, Demon -
strate, Explain, Extend,
lllustrate, Infer, Interpret,
Outline, Relate, Rephrase,
Show, Summarize, Tranzlate

Affective Domain

Applying

Action Verbs:  Apply, Build,
Choose, Plan, Constroct,
Dievelop, Experiment with,
Solve, Identify, Interview,
Make wse of, Model, Selece,
Organize, Utilize

| Analyzing
Action Verbs:
Analyze, Assume, List,
Categorize, Classify,
Divide, Compare,
Survey, Contrast,
Discowver, Dissect,
Distinguish, Examine,
Inspect, Simplify, Take
part in, Test for,
Funiction

Action Verbs:  Agres,
Appraise, Assess, Mark,
Award, Choose, Select,
Compare, Conclude,
Criticize, Decide, Judge,
Deduct, Defend, Justify,
Determine, Rate,
Disprove, Estimate,
Ewaluate, Explain, Prove,
Influence, Interpret,
Measure, Yalue, Perceive,
Prioritize, Recommend,

Rule on, Support

Creating
Action Verbs:  Adape,
Build, Change , Choose ,

Combine, Compile, Plan,

Compose , Construct .
Create, Delete, Design,
Develop, Discuss ,
Inwent, Elaborate,
Estimate, Formulate,
Happen, Imagine,
Improve, Make up,
Maximize, Minimize,
Modify, Test, Originate,

Predict, Solve, Propose,

Suppose

| Responding to

Receiving
henomena

Action Verbs:  asks, chooses,

describes, follows, gives, holds,

identifies, locates, names,

points to, selects, sits, erects,

replies, uses,

Phenomena

Action Verbs:  answers,
assists, aids, complies,
conforms, discusses, greets,
helps, labels, performs,
practices, presents, reads,
recites, reparts, selects,
tells, writes.

Psychomotor Domain

Valuing

MAction Verbs:

completes, demonstrates,
differentistes, explains, follows,
forms, initiates, invites, joins,
justifies, proposes, reads,
reports, selects, shares,
studies, works.,

| Organization
Action Verbs:  adheres,
alters, arranges,
combines, compares,
completes, defends,
explains, formulates,
generalizes, identifies,
integrates, modifies,
orders, organizes,
prepares, relates,
synthesizes.

(sharacterization)
Action Verbs:  acts,
displays, discriminates,
influences, listens,
maodifies, performs,
practices, proposes,
qualifies, questions,
revises, serves, solves,
verifies.

Internalizing values

| Mechanism

| set

Perception jswareness)
Action Verbs:

chooses, describes,

detects, identifies,
differentiates, relates,
distinguishes, isolates, selects.

Action Yerbs:  begins,
displays, explains, moves,
proceeds, reacts, shows,
states, volunteers.

Guided

Response

Action Verbs: copies, traces,
follows, react, reproduce,
responds.

(basic proficiency)
Action Verbs:
aszemibles, calibrates,
constructs, dismantles,
displays, fastens, fixes,
grinds, heats, mixes,
manipulates, measures,
mends, organizes,
shetches.

| Complex Overt

Response [Expert)
Action Verbs:
azzembles, builds,
calibrates, constructs,
dismantles, displays,
heats, fastens, fixes,
manipulates, measures,
grinds, mends, mixes,
organizes, sketches.

Adaptation
Action Verbs:  adapts,
alters, changes,
rearranges, revises,
varies, recrganizes.

Origination
Action Verbs:
arranges, builds,
combines, composes,
constructs, creates,
designs, initiate,
makes, ariginates.



Rubric d1nSunasuUs:iduwaawsnasisgus

Dimension

Excellent

Common Errors

Need Revision

Missed the point

Outcomes are observable,

assessable, and measurable.

Outcomes are assessable
and measurable. The instruc-
tor can observe (usually see
or hear) and evaluate each
learner's performance by
clear standards—for example,
how well, how many, to what
degree.

Some outcomes use verbs
that refer to a learner's
internal state of mind, such as
know, understand, or appre-
ciate, which an instructor
cannot observe and assess
Or some outcomes are too
general to specify standards

for evaluation.

Outcomes do not describe (1)
observable performances
that are assessable and
measurable and/or (2) what
the learners will be able to
do.

Outcomes list the topics the
course will cover or what the
instructor will do. Or
outcomes use verbs that refer
to a leamer's internal state of
mind, which an instructor

cannot observe and assess.

Most cutcomes reguire high

levels of cognition.

Most outcomes reflect high
levels of cognition (applica-
tion, analysis, synthesis, and

evaluation).

All or almest all the outcomes
require low levels of cognition
{knowledge and comprehen-
sion), such as recognize,

identity, define, or describe.

Mot enough cutcomes
address higher levels of
cognition, given the level of

the course and the learners.

Some cutcomes consistently
use verbs that referto a
learner's low-level internal
state of mind, such as know,

understand, or appreciate.

Qutcomes are achisvable.

Dutcomes are realistic for the
course length and credit
hours and the level of the

|learners.

QOutcomes are too NnUMEerous
for the instructor to assess or

the learners to achieve.

Dutcomes are too advanced
for the course length or credit

hours for the learners.

Outcomes don't use action
verbs to describe what the

learners will be able to do.

QOutcomes are relevant and
meaningful to the leamers.

Outcomes are relevant to the
learners and their personal or

career goals.

Mot all the outcomes and
their benefits are clear to the

learmers.

The leamers can't make
sense out of the outcomes.

Outcomes don't indicate
what the learners will be able

to do.
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(Ethic)
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Wwule (Growth Mindset) TagndnAnnan
@esagafivniing Aadauinuazay
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oo (Ore)

PLOS gausunsauLkuIAnLuudanguLay - v -
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aiuauAliiuday Megaueany g
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Org

LR
S¥AU Cognitive Domain Psychomotor Domain Affective Domain
(Knowledge) (Skill) (Attitude)
K 5 A

1 R=Remembering (T1l#) Imi=Imitating (FU3) Rec=Receiving (5U3)
U=Understanding (19113) | Man=Manipulating (v1asln) Res=Responding
Ap=Applying (Uszgnale) (naUaWDY)

2 An=Analysis (3LA51293LA) Pre=Precising (¥119nfAa3) Val=Valuating (1HunAgue1)

3 E=Evaluating (Usziliule) | Art=Articulating (vihldetiAdsiwagl) | Org=Organizing (3AN13)
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Mission

Education

Philosophy

Faculty Vision

Graduate
Attribute

University
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Program




Stakeholders ?
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Content ?
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Omni-Channle?




Criterion 1 - Expected Learning Outcomes

1.2 The programme to show that the expected
learning outcomes for all courses are
appropriately formulated and are aligned to the
expected learning outcomes of the programme.



Course PLO1 PLOZ PLO3 PLO4 PLOS PLOS PLOT PLOE PLOD
K1 | K2 | K3 | Ka | K5 | K& | KT | K8 | K9 K10|K11| K12 K13|K14 |Sl 52 | 53 | 54 55 | 56 | ST | Al AZ | A3 A | AS | A
sl asdvnisdunugruliduwdaafia
20206501 seleudFiFonrgifia 2 3 2 1
20206591 duann 1 2 1
az0 EP
20206592 #uamn 2 3 1
020 3 daarun 3
20206593 #amn 3 3 2 1
20 E
20206554 Fuaru 3 2 1
sadwilumgevnawrziig
20206511 nsfiuasngRinsIuasfnIlugafdda 1 2 3 1 2 1 2 1 2 1 2 1 2
20206512 N1IdRMEmSRamaialn 1 2 3 1 2 1 2 1 2 1 2 1 2
20206513 nrsdamansaiauasvrldauniu 1 2 3 1 2 1 2 1 2 1 2 1 2
20206514 nradigBdmIumsulwas 1 2 3 1 2 1 2 1 2 1 2 1 2
20206515 NISERMENTESEN 1 2 3 1 2 1 2 1 2 1 2 1 2
20206516 wialuladarsaummfogsfaadiolei 1 2 3 3 3 3 3
20206517 nsisdagsfiafanms¥ansdanagmd 1 2 3 3 3 3 3
20206518 nraludussnaun suaentsaiiagsiialmi 1 2 3 3 3 3 3
20206531 ASfrundasgstufionisedaiuluga@dva 1 1 2 3 1 2 3 3 3 3 3
20206532 nmzfhuaznisdantsmaudeuutaednluntisings 1 1 2 3 3 3 3 3
20206533 nradnmanineiniunpsdluaafing 1 1 2 3 3 3 3 3
20206541 nrsdRmanseamiada 1 1 2 3 1 2 3 3 3 3 3
20206542 nrsdRmand@ud @ @via 1 1 2 3 3 3 3 3
rrelusian 1 1 2 3 3 3 3 3
Fadind 1 1 2 3 1 2 3 3 3 3 3
LTI 1 1 2 3 3 3 3 3
srAmswg My ltusgradfiu | | 1 | 2 | 3 1 | 2 | 3 | | | | | | 3 | | 3 | | 3 | | 3
1 1 2 3 3 3 3 3
20206562 nFiATsWiayauasnistiukasinamalulad 1 1 2 3 1 2 3 3 3 3 3
20206563 NISTHLEUATEREINagnd 1 1 2 3 3 3 3 3
2020657 lnrsaanuuunuidsuarlumag sisd wiudusenaunsnianeas 1 1 2 3 3 3 3 3
20206572 dRn1IgIfanunIdaade 1 1 2 3 1 3 3 3 3 3
20206573 ATwENouwLumlRsLaz IR s funwesdealo: 1 1 2 3 1 3 3 3 3 3
|Gz
us 691 Tviendiwud 1 2 3 1 3
us 692 Jvienfwud 2 3 2 1 3
us 693 Inantinug 3 2 1 2 3
us 694 Inantinud 4 2 1 2 3
|onsfunidass
us 695 nsfue st | | | | | | | | 2 | 3 | 2 | | | | | | : | | 3
mssndlusadndnrseud (PLOS) PLO1=5 Fu1 [ PLO2=10 Fw1| PLO3=4 w1 | PLO4=3 Fw1 | PLOS=10 w1 | PLO6=10 Fw1 | PLOT=10 Fw1 | PLO8=10 3wl | PLO9=20 Fw1
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Criterion 1 - Expected Learning Outcomes

1.3 The programme to show that the
expected learning outcomes2 consist of both
generic outcomes (related to written and
oral communication, problem-solving,
iInformation technology, teambuilding skills,
etc.) and subject specific outcomes (related
to knowledge and skills of the study discipline).



Criterion 1 - Expected Learning Outcomes

1.4 The programme to show that the
requirements of the stakeholders,
especially the external stakeholders, are
gathered, and that these are reflected In
the expected learning outcomes.



N13ATTRAMUABINITVRIRTdUlAduLEY (Stakeholder Analysis)

Junaudl 1 nsseyriiduladiudeiunangns (Identify Stakeholders) 1.1

Primary Data Group Methodology

1 Teacher in charge of the course Meeting

2 Course Instructor Meeting

3 Alumni Surveys/Focus Groups

4 Employers Focus Groups

5 Target Group (Organization) Focus Groups

6 Target Group (Individual) Interviews

Secondary Data Group Methodology

1 University & Faculty Vision Mission and ELO Documents
2 Higher Education Act. 2019 Documents
3 TQF Documents
4 QS Global MBA Rankings 2021 Websites
5 Lifelong Learning Crucial For Business Schools In 2020, Say MBAs Websites
6 Top 21 MBA Programs in Thailand 2020 | FIND MBA Websites
7 AACSB Websites
8 World Economic Forum Websites




N13ATITRAUABINITYRIRTdUlnduEY (Stakeholder Analysis)

VUADUN 2 miaLﬂsqzﬁuaz%’ﬂé’ﬁﬁuﬂﬁﬁd'gu‘lﬁdqmﬁﬂ (Prioritize Stakeholders)

Primary Data
1 Teacher in charge of the course 3 0.05 0.15
2 Course Instructor 3 0.05 0.15
3 | Alumni 3 . Lo Power/mpact Low Medium High
4 | Employers 3 0.1 0.3
poy * Target Group (Organization)
5 | Target Group (Organization) 3 0.1 0.3 *Teacher in charge of the course
] *Employers * Top 21 MBA Programs in Thailand
6 Target Group (Inleldual) 2 0.025 0.05 *Course Instructor
2020
Secondary Data
1 University & Faculty Vision Mission and ELO 2 0.1 0.2 Universiy & Facalty VisonMision and ELO
iversity & Faculty Vision Missi
2 | Higher Education Act. 2019 2 0.1 0.2 2 |*Target Group (Individual) *Alumni
TQF
3 | TQF 2 0.1 0.2
4 | QS Global MBA Rankings 2021 1 0.05 0.05 (S Global MBA Rankings 2021
. . . . *AACSB

5 | Lifelong Learning Crucial For Business Schools In 1 0.05 1 *Lifelong Learning Crucial For Business Schools |*Higher Education Act. 2019

2020, Say MBAs 0.05 *World Economic Forum

[n 2020, Say MBAs
6 | Top 21 MBA Programs in Thailand 2020 | FIND
3 0.1

MBA 0.3
7 | AACSB 1 0.05 0.05
8 | World Economic Forum 1 0.025 0.025

Total 1

e




|

N13ATITRAUABINITYRIRTdUlnduEY (Stakeholder Analysis)

=

JUABUN 3 N15AATILNAUABINITVBINNdINlndIUEe (Stakeholders’ Need Analysis)

Stakeholder Needs

Stakeholder Needs

Stakeholders

Generic Skills

Subject Specifics

1 | Teacher in charge of the

course

Business Diagnostic,
Entrepreneur Mindset,
Technological Adaptation
Crisis Management
Resilience Organization

Agility

2 | Course Instructor

3 | Alumni

4  Employers

Teamwork collaboration,
Leadership,

Creativity,

Self-Learning

Collaborative Teamwork,
Interaction with People,

Crisis Handling,

Strategic Research & Analysis,
Communication Skills
Problem-solving,

Design solutions,

Effective Use of Electronic Information

and Knowledge tools

Digital transformation
(AL IOT, Blockchain, Cloud,

Big Data)

5 | Target Group (Organization)

Growth Mindset,
Critical thinking,
Complex problem Solving,

Judgement and Decision Making

6  Target Group (Individual)

Resilience Entrepreneur,
Change Management,
Business Model,

Digital Skills

Stakeholders

Generic Skills

Subject Specifics

University & Faculty Vision

Mission and ELO

Higher Education Act. 2019

TQF

Education Philosophy

®  Learning by doing

®  Lifelong learning

Organic U, Green U lag Eco U

Act.31

®  Module-based

®  Continuing Education (Non Age
Group)

® Lifelong Learning (Upskill,
Reskill)

Act. 35

®  Work Integrated Learning (WIL)

®  Credit Bank

®  Micro Credential

®  Ethic & Moral Development

" Knowledge

®  Cognitive Skills

®  Interpersonal Skills &

Responsibility

®  Numerical analysis, Communication

QS Global MBA Rankings 2021

Lifelong Learning Crucial For
Business Schools In 2020, Say

MBAs

and ICT Skills

®  Effectiveness skills, or what some

refer to as social intelligence or EQ,
are skills that are valuable to a

student’s long-term career.

®  Valuable alumni networks,
"™ Focused leadership training,
" Personalized careers support,

"  Digital skills

New S-curve
New Growth Engines
Innovative skills

Experience integrated learning

Technical skills are important
since many entry-level jobs now
require familiarity with various

technologies and software.




Teacher Instructor Alumni Employers  Target Group Target Group University Q 3 2 Life AASCSB

PLO/StakehOIders (Organization) (Individual) PLO/StakehOlders Long
S1. Graduates develop proficiency in core business knowledge. / S (Gl e O RIEENG) i GO0 USRS /
o . knowledge.
S2. Graduates demonstrate their skills in integrating / /
S2. Graduates demonstrate their skills in integrating / /

All business functions, including, Management,
All business functions, including, Management,

Marketing, Accounting, Finance and Operations . . . .
& & P Marketing, Accounting, Finance and Operations

Managements and exposure to practice. Managements and exposure to practice.

S3. Graduates prepare to effectively lead in diverse / / / / S3. Graduates prepare to effectively lead in diverse / / / /
and dynamic business environments and dynamic business environments
S4. Graduates synthesize and analyze information to make sound / / / / / S4. Graduates synthesize and analyze information to / / / / /
business decisions using appropriate technology. make sound business decisions using appropriate
S5. Graduate should be equipped with knowledge and theoretical / technology.
S5. Graduate should be equipped with knowledge and / / / /

understanding, have competence in their research methodology
theoretical understanding, have competence in their

and be able to demonstrate their capability to contributions to the
research methodology and be able to demonstrate

I RO o their capability to contributions to the knowledge
G1. Graduates apply leadership skills and perform as an / / / / / and practical.
effective and ethical team player. G1. Graduates apply leadership skills and perform as an / / / / / / / /
(2. Graduates demonstrate growth mindset in business / / / / / / effective and ethical team player.
and research applications. G2. Graduates demonstrate growth mindset in business / / / / / / / /
(3. Graduates demonstrate entrepreneurial skills in the / / / EARCE B GO,

G3. Graduates demonstrate entrepreneurial skills in the
local and global context. p / / / / / /

local and global context.

G4. Graduates should always focus on good corporate /
G4. Graduates should always focus on good corporate / / / / /
governance practices, business ethics and corporate . . .
governance practices, business ethics and corporate

social responsibility on various stakeholders of the T

corporation. corporation.




Criterion 1 - Expected Learning Outcomes

1.5 The programme to show that the
expected learning outcomes are achieved
by the students by the time they graduate.



Assessment of CLOs

Quizzes,
Tests,
Final
Examination
Assignments, Student
Projects, | § Achievement Direct CLOs Indirect _|Student Learning
Final ; Assessment Assessment Assessment Evaluation
Year Projects Evaluation
Experimelr;?sb Re-evaluated at the end
’ of learning process
FELERE b - ® Evaluation and Survey Data
: (Course Content, Teaching
PLOZ}]?}(;;:::WS e and Learning, Feedback and
Achievement for each Assessment, Learning
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Taxonomy Achievement)

End-semester
student
feedback




KPI & Assessment Tools for PLOs

PLO-10 COMMUNICATION

An ability to communicate effectively, orally as well as in writing, on complex engineering activities with the engineering
community and with society at large, such as being able to comprehend and write effective reports and design
documentation, make effective presentations, and give and receive clear instructions.

ASSESSMENTTOOLS

KPls

Direct assessment based on avg. % marks in the relevant

courses

Avg. 60% of the students attain at least 60% of marks

Indirect assessment based on Graduating Students Survey

>60% graduating students rate PLO achievement 3 or higher
on 1-5 scale.

COURSES RELATED TO PLO-10

No. CODE TITLE %age of Students with>60% aggregate marks
1 ENG-1091 Functional English 60
2 ENG-2092 | Communication & Presentation Skills 60
3 ENG-3091 | Technical Writing 70
4 YM-4019 Final Year Project 70

AVERAGE

635




Criterion 2 - Programme Structure and Content

Requirements

1. The specifications of the programme and all its courses¢ are shown to be
comprehensive, up-to-date, and made available and communicated to all
stakeholders.

2. The design c©inthe context of planning and delivering the programme research campnnentthat'h achieving the
expected |e; is aligned to the expected learning outcomes, the term “course” or “courses’
should be referred to programme activities orfand assessment tasks related to

3. The design monitoring progression and reviewing academic performance of a postgraduate 1 stakeholders,

especially e student.

4. The contribl consequently, the term “constructive alignment’ for the programme researchNiNg outcomes
iSs shown to coemponent could be shown or demonstrated by mapping between the expected

5. The curriCL.c... « cicev v o , e egeemny  wuwctured, properly
sequenced (progression from basic to intermediate to specialised courses), and are
integrated.

6. The curriculum to have option(s) for students to pursue major and/or minor
specialisations.

7. The programme to show that its curriculum is reviewed periodically following an
established procedure and that it remains up-to-date and relevant to industry.




“In the context of planning and delivering the programme research component that

is aligned to the expected learning outcomes, the term “course” or “courses”
should be referred to programme activities or/and assessment tasks related to

monitoring progression and reviewing academic performance of a postgraduate
student.

“‘onsequently, the term “constructive alignment” for the programme research
component could be shown or demonstrated by mapping between the expected

learning outcomes of the programme with activities or/and assessment tasks
related to progress and performance reviews of a doctorate candidate/student.



Criterion 2 - Programme Structure and Content

2.1 The specifications of the programme
and all its coursesc are shown to be
comprehensive, up-to-date, and made
availlable and communicated to all
stakeholders



UAD. 2

The information to be included in the programme specification is
listed below.

« Awarding body/institution

« Teaching institution (if different)

« Details of the accreditation by a professional or statutory body
« Name of the final award

* Programme title

« EXxpected Learning outcomes of the programme

« Admission criteria or requirements to the programme

« Relevant subject benchmark statements and other external and internal
reference points used to provide information on programme outcomes

« Programme structure and requirements including levels, courses,
credits, etc.

« Date on which the programme specification was written or revised
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NF1O. 3

The information to be included in the course specification is

listed below.

* Course title

« Course requirements such as pre-requisite to register for
the course, credits, etc.

« EXxpected learning outcomes of the course in terms of
knowledge, skills and attitudes

« Teaching, learning and assessment methods to enable
outcomes to be achieved and demonstrated

« Course description and outline or syllabus

* Detalls of student assessment

« Date on which the course specification was written or
revised.




Stakeholders ?
2

Content ?
.

Omni-Channle ?




Criterion 2 - Programme Structure and Content

2.2 The design of the curriculum 1s shown to
be constructively alignedd with achieving the
expected learning outcomes.
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Criterion 2 - Programme Structure and Content

2.3 The design of the curriculum is shown
to Include feedback from stakeholders,
especially external stakeholders.



Criterion 2 - Programme Structure and Content

2.4 The contribution made by each
coursec in achieving the expected
learning outcomes is shown to be clear.
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Criterion 2 - Programme Structure and Content

2.5 The curriculum to show that all its coursesc are
logically structured, properly sequenced (progression from
basic to intermediate to specialised courses), and are
Integrated.

2.6 The curriculum to have option(s) for students to
pursue major and/or minor specialisations.



Modules

Strategic Research and Analysis Module

Elective Course Module

integrative Core Course Module

Core Course Module

—r-

Pre-MBA Module I

MBA WMIJU Model for PLOs Level

Mastered
Factiaey Demonstrate
I mastery of
B eginner Expand abilities knowledge domain
Demonstrate to apply arnd proficiency in
. knowledge in .
comprehension using what they
" the discipline. hawe learned.
and ability to apply Foundation
knowledge within oo pts and
the field of study. abilities are
reinforced
through

practice.




Criterion 2 - Programme Structure and Content

2.7 The programme to show that its curriculum is reviewed
periodically following an established procedure and that it
remains up-to-date and relevant to industry.



Criterion 2 - Programme Structure and Content
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Criterion 3 — Teaching and Learning Approach

Requirements

3.1. The educational philosophy is shown to be articulated and communicated to
all stakeholders. It is also shown fo be reflected in the teaching and learning
activities.

3.2. The teaching and learning activities are shown to allow students to participafe
responsibly in the learming process.

3.3. "The teaching and learning activities are shown to involve active learning by
the students.

3.4. The teaching and leaming activities are shown to promote learning, learning
how to learn, and instilling in students a commitment for life-long learning (e.g.,
commitment to critical inquiry. information-processing skills, and a willingness
to experiment with new ideas and practices).

3.5. The teaching and learning activities are shown to inculcate in students, new
ideas, creative thought, innovation, and an entrepreneurial mindsef.

3.6. The teaching and learning processes are shown to be continuously improved
to ensure their relevance to the needs of industry and are aligned to the
expected learning outcomes.




“The term “teaching and learning activities” for the programme research
component may include discussion and consultation with the supervisors as well
as programme activities and assessment tasks that are related to progress
monitoring and performance reviews of a postgraduate student.




Criterion 4 — Student Assessment

Requirements

4.1.

4.2

4.3.

4.4,

4.5.

A variety of assessment methods are shown to be used and are shown to be

constructively aligned to achieving the expected learning outcomes and the
teaching and learning objectives.

The assessment and assessment-appeal policies are shown to be explicit,
communicated to students, and applied consistently.

The assessment standards and procedures for student progression and
degree completion, are shown to be explicit, communicated to students, and
applied consistently.

The assessments methods are shown to include rubrics. marking schemes,
timelines, and regulations, and these are shown to ensure validity, reliability,
and fairness in assessment.

The assessment methods are shown to measure the gchievement of the
expected learning outcomes of the programme and its courses.

4.6. Feedback of student assessment is shown to be provided in a timely manner.

4.7,

The student assessment and ifts processes are shown to be continuously

reviewed and improved to ensure their relevance to the needs of industry and
alignment to the expected learning outcomes.




The term “assessment methods” for the programme research component may
include semester-based and/or annual progress monitoring and reviews of
student’'s academic performance, as well as the final assessment of the thesis or
dissertation leading to award of the postgraduate degree. The final assessment of

the thesis or dissertation, may also be referred to as viva-voce or
thesis/dissertation defence.




Criterion 4 — Student Assessment
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Criterion 5 — Academic Staff

Requirements

a.1.

52

5.3.

5.4.

5.5.

5.6.

5.7.

5.8.

The programme to show that academic staff planning (including succession,
promotion, re-deployment, termination, and retirement plans) is carried out to
ensure that the quality and quantity of the academic staff fulfil the needs for
education, research, and service.

The programme to show that staff workload is measured and monitored to
improve the quality of education, research, and service.

The programme fo show that the competences of the academic staff are
determined, evaluated, and communicated.

The programme to show that the duties allocated to the academic staff are
appropriate to qualifications, experience, and aptitude.

The programme to show that promotion of the academic staff is based on a
merit system which accounts for teaching, research, and service.

The programme fo show that the rights and privileges, benefits, roles and
relationships, and accountability of the academic staff, taking into account
professional ethics and their academic freedom, are well defined and
understood.

The programme to show that the training and developmental needs of the
academic staff are systematically identified, and that appropriate training and
development activities are implemented to fulfil the identified needs.

The programme to show that performance management including reward and
recognition is implemented to assess academic staff teaching and research
quality.




9The term “competences” of academic staff appointed to be a supervisor for a
master's or doctorate candidate or student should include competence to provide
an effective supervision for a master's or doctorate level project. This may include
skills in providing guidance for the students to carry out their research works based
on their study plan and monitor the student’s progression as according to the plan
in order to ensure that they can finish their project as planned.

"As such, the phrase “training and developmental needs” of the academic staff
may include training on how to be an effective supervisor for a master's or
doctorate candidate or student.




A competent academic staff is able to:

- Design and deliver a coherent teaching and learning curriculum.

- Apply a range of teaching and learning methods and select the most
appropriate assessment methods to achieve the expected learning outcomes.

- Develop and use a variety of instructional media.

- Monitor and evaluate their own teaching performance and evaluate courses
that they deliver.

- Reflect upon their own teaching practices.

- Conduct research and provide services to benefit stakeholders.

ZB|Page



Criterion 6 — Student Support Services

Requirements

6.17.

6.2.

6.3.

6.4.

6.5.

6.6.

The student intake policy, admission criteria, and admission procedures to the

programme ase-shown fo be clearls defined communicated —published, and
up-to-date.

Both short-term and long-term planning of academic and non-academic
support services are shown to be_carad out to ensure sufficiency and quality

af supnort sendces for teaching, research, and community service.

An adequate system is shown to exist for student progress, academic
performance, and workload monitoring. Student progress,” acadernic

—penormarnce, and=-werkifead—are—sirown to be systematically recorded and

monitored. Feedback to students and correlTiVE aCllonNs are made wihere
necessary.

Co-curricular activities, student competition, and other student support

services are shown to be available to improve learning experience and
employability.

The competences of the support staff rendering student services are shown to
be identified for recruitment and deployment. These competences are shown
to be evaluated to ensure their continued relevance to stakeholders needs.
Roles and refationships are shown to be well-defined to ensure smooth
delivery of the services.

Student support services are shown to be subjected to ewvaluation,

Lenchmarking, and enhancement.




As the academic and non-academic requirements of postgraduate students may
be different from other students, the AUN-QA Criterion 6, namely Requirements
6.1, 6.3 and 6.4, may be customised and contextualised accordingly. Due to
different nature of their study and social life in the campus, postgraduate students
may require different kind of systems for monitoring their academic progression
and services in providing support and guidance to them. As such, special
consideration may be given to certain types of requirement or to specific support
systems and services that are more relevant to the postgraduate programmes
and/or frequently used by the postgraduate students.




Criterion 7 - Facilities and Infrastructure

Requirements

7.1 The physical resources to deliver the curriculum, including
equipment, material, and information technology, are shown to be
sufficient.

2. The laboratories and equipment are shown to be up-to-date,
readily available, and effectively deployed.

3. A digital library is shown to be set-up, in keeping with progress
In information and communication technology.

4. The information technology systems are shown to be set up to
meet the needs of staff and students.

5. The university is shown to provide a highly accessible computer
and network infrastructure that enables the campus community
to fully exploit information technology for teaching, research,
service, and administration.




Criterion 7 - Facilities and Infrastructure

Requirements

6. The environmental, health, and safety standards and access for
people with special needs are shown to be defined and
Implemented.

7. The university is shown to provide a physical, social, and
psychological environment that is conducive for education,
research, and personal well-being.

8. The competences of the support staff rendering services related to
facilities are shown to be identified and evaluated to ensure that
their skills remain relevant to stakeholder needs.

9. The quality of the facilities (library, laboratory, IT, and student
services) are shown to be subjected to evaluation and enhancement.




Facilities and Infrastructure

® Stakeholders’ Needs

® Alignment with Programme Objectives/Outcomes

® Maintenance & Upgrade system to standard

Anuwong, K. 2016



Criterion 8 - Output and Outcomes

Requirements

8.1 The pass rate, dropout rate, and average time to graduate' are shown
to be established, monitored, and benchmarked for improvement.

8.2 Employabilitylas well as self-employment, entrepreneurship, and
advancement to further studies, are shown to be established,
monitored, and benchmarked for improvement.

8.3 Research _and creative work outputk and activities carried out by

the academic staff and students, are shown to be established,

monitored, and benchmarked for improvement.

8.4 Data are provided to show directly the achievement of the
programme outcomes, which are established and monitored.

8.5 Satisfaction level of the various stakeholders are shown to be
established, monitored, and benchmarked for improvement.




'The component “average time to graduate” may be or may not be considered
based on contexts of the discipline and the country. While average time to
graduate could indicate programme efficiency and may still be monitored, if
average time to graduate for a postgraduate programme is not considered
important in the country’s higher education eco-system of the assessed institution,
this component may be omitted in the evaluation process for this requirement.
Howewver, the consideration of this component is subject to the judgement by the
lead assessor, upon consultation with the chief assessor.

IThe component “employability” for master's or doctorate graduates may be or may
not be considered in the assessment process based on the country’s contexts.
Even though it may be monitored periodically as one of the programme metrics,
there may be circumstances that the graduate employability of the programme
may not be a norm in the country of the assessed institution or viable indicator for
measurement of the programme achievement. In this case, this component or the
whole statement in the Requirement 8.2 may be omitted in the evaluation process.
Alternatively, other “appropriate measures™ may be used to monitor the success
of the postgraduate programme. As such, similar to the Requirement 8.1, the
consideration of this component or the whole Requirement 8.2 is subject to the
judgement by the lead assessor, upon consultation with the chief assessor.

KThe term “research_and creative work output” may include any kind of output or
deliverables produced by the academic staff and students in conjunction with the
research and creative work activities carried out and performed by the academic
staff and students involved in the programme. The outputs or deliverables may be
in form of publication materials such as journal articles, articles or chapters in
books, technical reports, monographs, artefacts, etc.



Output

Current and past performance indicators
Performance targets

Trend (upwards or downwards) and Iits reasons
Comparison with other competitors or
universities

Benchmark with targeted universities/




Benchmarking

Benchmarking can be defined as a “systematic and
continuous process of comparing elements of
performance in an institution against best practices
within and outside the organisation with the purpose
of improving its performance”.




Self-Assessment (Gaps Analysis)

IS a technique for determining
what actions need to be taken in order to move
from Its current state to its desired or future state.

Gap Analysic
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Action Plan



Self-Assessment (Gaps Analysis)

1. Determine
Current State

6. Evaluate zbggitg? (i)r;e
Results Future State

Gap
Analysis

© Education
Quality
International

5. Implement 3. Identify
Action Plans - ) Gaps

4. Establish
& Prioritise
Action Plans
to Close
Gaps
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